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Purpose of this document 
This guide has been developed to assist iƴ ǘƘŜ ŘŜƭƛǾŜǊȅ ƻŦ ǘƘŜ ǘǊŀƛƴƛƴƎ ǇǊƻƎǊŀƳƳŜ ΨΨ9ǾƛŘŜƴŎŜ-informed 

tƻƭƛŎƛƴƎΥ !ƴ LƴǘǊƻŘǳŎǘƛƻƴ ǘƻ 9aaL9 ŀƴŘ ǘƘŜ /ǊƛƳŜ wŜŘǳŎǘƛƻƴ ¢ƻƻƭƪƛǘΩ 

¶ Part 1 provides an introduction to the programme 

¶ Part 2 provides an outline of the preparation required prior to the training. 

¶ Part 3 provides a programme schedule 

¶ Part 4 provides notes on course delivery 

¶ Part 5 provides the training materials: 

o Training slides 

o Case study 

o Case study tasks 

o Reference guide (trainee take-home materials) 

o Feedback questionnaire 

Please read this alongside the following documents: 

¶ What Works in Crime Reduction: Method Statement1  

¶ Evidence-informed Policing: Training slides2  

¶ Evidence-informed Policing: The Design of a Pilot Training Programme3  

¶ Evidence-informed Policing: A Pilot Training Evaluation4  

                                                           
1 Available at http://whatworks.college.police.uk/toolkit/Documents/CLEAN_method_statement_1115.pdf  
2 Should be provided in PowerPoint format alongside this Trainer Guide ς available from the College of Policing 
3 Fleming, J., Fyfe, N., & Wingrove, J. (2016). Evidence-informed Policing: The Design of a Pilot Training 
Programme - available from the College of Policing  
4 Fleming, J., Fyfe, N., & Wingrove, J. (2016). Evidence-informed Policing: A Pilot Training Evaluation - available 
from the College of Policing 

http://whatworks.college.police.uk/toolkit/Documents/CLEAN_method_statement_1115.pdf
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Part 1: Introduction to the programme 

Programme Summary 

This programme introduces police officers to Evidence-informed Policing in the context of dealing 

with local problems of crime and disorder, explaining how to use the Crime Reduction Toolkit and the 

9aaL9 ŜǾŀƭǳŀǘƛƻƴ ǎŎŀƭŜΦ ¢ƘǊƻǳƎƘ ǘƘƛǎΣ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ǿƛƭƭ ŘŜǾŜƭƻǇ ƻŦŦƛŎŜǊǎΩ ǘƘŜƻǊŜǘƛŎŀƭ ό9aaL9ύ ŀƴŘ 

practical (the Crime Reduction Toolkit) understanding of evidence-informed approaches, equip them 

with the skills required to use evidence to inform their decision-making and enable them to appraise 

evidence and commission research. 

High-level learning outcomes 

On completion of this programme, learners will be able to: 

¶ Explain the nature and value of evidence-based approaches to policing 

¶ Understand the origins and development of EMMIE 

¶ Use EMMIE and the Crime Reduction Toolkit to help inform decision-making in relation to 

tackling a local crime problem 

¶ Assess the use of EMMIE and the Crime Reduction Toolkit after employing it locally 

¶ Use their understanding of EMMIE to appraise evidence and commission research 

Target Audience 

This training was developed and piloted with Constables, Sergeants, Inspectors, Chief Inspectors, 

Analysts and other police staff with a responsibility for problem-solving within their force. Whilst 

individual forces will further identify the appropriate target audience within their force, some 

examples of roles which may be suitable include: 

¶ Senior officers with responsibility for providing the organisation with clarity around how 

Evidence-informed Policing is implemented within the force and individual roles. 

¶ Specialist leads for different crime types (who may be located at a sub-divisional, divisional, or 

force level depending on the specific configuration of responsibilities within the police 

organisation) 

¶ Local neighbourhood commanders with responsibilities for policing specific geographical 

areas 

¶ Analysts (e.g. intelligence, business, performance, futures) with responsibility for measuring 

and assessing performance (at sub-divisional, divisional or force levels) 

There are no advised pre-requisites or co-requisites, however individual forces may have preferences 

around which experience/ training/ education attendees have.  
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Part 2: Delivery of the Programme 

Learning Outcomes 

On successful completion of the learning, the learner will be able to: 

1. Describe the origins and value of evidence-based approaches to policing: 

1.1 Definition of evidence-based policing 

1.2 The evidence-based policing literature 

1.3 Examples of evidence-based approaches  

1.4 The value of evidence-based approaches in the current climate (e.g. funding constraints) and 

the wider relevant policy/ visions (e.g. College Five Year Strategy, Leadership Review, Select 

Committee review etc.) 

1.5 How evidence-based policing fits into other policing paradigms (e.g. POP, SARA, intelligence-

led policing, national decision model) 
 

2. Explain the 5 dimensions of EMMIE: 

2.1 The What Works Centre for Crime Reduction 

2.2 The development of EMMIE as an evaluation scale 

2.3 Components of EMMIE: 

Effects found; 
Mechanisms identified (how a measure works); 
Moderators identified (conditions needed to activate mechanisms); 
Implementation (what was found to be need to put the measure in place); 
Economics (costs/benefits of the measure). 

 

3. Describe the ways in which EMMIE was used to create the Crime Reduction Toolkit: 

3.1 The difference between primary research and systematic reviews 

3.2 An introduction to systematic reviews (including directing to the library workshops on 

scanning literature) 

3.3 Scoring using EMMIE 

3.4 Problems using EMMIE with the available literature (e.g. time consuming, inference required, 

lack of literature in some areas, coverage of toolkit) 

 

4. Access and use the Crime Reduction Toolkit: 

4.1 The Crime Reduction Toolkit (what it is and how to access) 

4.2 Using the Crime Reduction Toolkit 

4.3 The legal terms of the use of the Crime Reduction Toolkit 

 

5. Describe the barriers to the use of evidence in police decision-making and ways to overcome 

this: 

5.1 Barriers (e.g. accessibility, ecological validity, quality assessment skills, organisational culture, 

time and resources) 

5.2 Need for a more useful form of evaluating/assuring the quality of systematic research (the 

requirement for EMMIE) 

5.3 Need for tailored forms of delivery and dissemination of research evidence (the requirement 

for the Crime Reduction Toolkit and training programme) 

 

6. 9ȄǇƭŀƛƴ ǎƻƳŜ ƻŦ ǘƘŜ ŎƻƴǘŜȄǘǎκǎŎŜƴŀǊƛƻǎ ƛƴ ǿƘƛŎƘ ƛǘ ǿƻǳƭŘ ōŜ ŀǇǇǊƻǇǊƛŀǘŜ ǘƻ Ψ¢ILbY 9aaL9ΩΥ 
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6.1 Using evidence from local crime analysis to identify a particular crime problem 

6.2 Making a business case within the organisation to tackle a crime problem 

6.3 Approach from partner organisations to contribute to a local crime reduction initiative 

6.4 Opportunity to bid for crime reduction funding from external bodies 

6.5 The need to know what works, for whom, in what circumstances and how 

6.6  The need to know how best to implement it and what it might cost 

 

7. 9ȄǇƭŀƛƴ Ƙƻǿ ǘƻ Ψ!tt[¸ 9aaL9Ω ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ŀŘŘǊŜǎsing a local crime/policing issue: 

7.1 Identifying, accessing and interpreting relevant evidence contained within the Crime 

Reduction Toolkit 

7.2 Making judgements regarding which intervention(s) would be appropriate to apply in a 

particular situation 

7.3 Assessing the processes of authorising, targeting and implementing an intervention based on 

evidence within the Crime Reduction Toolkit 

 

8. 9ȄǇƭŀƛƴ ǘƘŜ ƴŜŜŘ ǘƻ  Ψw9±L9² 9aaL9Ω ŦƻƭƭƻǿƛƴƎ ƛǘǎ ŀǇǇƭƛŎŀǘƛƻƴΥ 

8.1 The need to contribute to the evidence base 

8.2 Applying the dimensions of EMMIE to evaluate interventions 

8.3 The need to operate as a learning organisation in which information about success and failure 

is captured by the force 

 

9. Explain some of the considerations when developing, designing  and/or commissioning work 

which monitors the implementation and outcomes of any intervention: 

9.1 Key factors in designing quality research 

9.2 Evaluation measures - measures of success (monitoring internal data, getting officers to record 

their activity) 

9.3 Gaining assistance in evaluation (approaching a local university, using internal analysts, 

evaluation surgeries)   

 

10. Reflect on how to THINK, APPLY and REVIEW EMMIE practically in the workplace  

10.1 The application of evidence-informed policing in individual roles  

10.2 The application of evidence-informed policing within the wider police force 
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Flexible delivery 

²Ƙƛƭǎǘ ƛǘ ƛǎ ŀŘǾƛǎŜŘ ǘƘŀǘ ǘƘŜ ǘǊŀƛƴƛƴƎ ƛǎ ŘŜƭƛǾŜǊŜŘ ƛƴ ǘƘŜ ƻǊŘŜǊ ǎǳƎƎŜǎǘŜŘ ƛƴ ΨtŀǊǘ пΥ tǊƻƎǊŀƳƳŜ 

5ŜƭƛǾŜǊȅΩΣ ƛǘ ƛǎ ǎǳƎƎŜǎǘŜŘ ǘƘŀǘ ǘƘŜ ǎƭƛŘŜǎ ŀƴŘ ǎŜǎǎƛƻƴǎ Ŏŀƴ ōŜ ŀŘƧǳǎǘŜŘ ǘƻ ƳŜŜǘ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ƴŜŜŘǎ ƻŦ 

the learner and the individual experience of the trainer. The trainer should decide the appropriate 

length to cover the learning outcomes associated with each session and should insert appropriate 

breaks into the schedule. 

The training approach can be undŜǊǎǘƻƻŘ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ YƻƭōΩǎ ŜȄǇŜǊƛŜƴǘƛŀƭ ƭŜŀǊƴƛƴƎ ŎȅŎƭŜ5, 

!ƴŘŜǊǎƻƴΩǎ ŦƻǳǊ ǎǘŀƎŜ ǇǊƻŎŜǎǎ ƳƻŘŜƭ ƻŦ ƭŜŀǊƴƛƴƎ6 and ²ƭƻŘƪƻǿǎƪƛΩǎ ƛƴǘŜƎǊŀǘŜŘ ƭŜǾŜƭǎ ƻŦ ŀŘǳƭǘ 

motivation7 approach to enhancing adult motivation to learn. 

YƻƭōΩǎ ŜȄǇŜǊƛŜƴǘƛŀƭ ƭŜŀǊƴƛƴƎ ŎȅŎƭŜΥ 

¶ Concrete experience (trainees draw on and recall their past experience as well as having a 

new experience through, for example, case study tasks) 

¶ Reflective observation (trainees review and reflect on that experience through group 

discussion and Socratic questioning) 

¶ Abstract conceptualisation (trainees learn from that experience through reflection - lectures, 

take home materials) 

¶ Active experimentation (trainees apply their learning to a real-world experience ς through 

individual/group projects, action plans) 

!ƴŘŜǊǎƻƴΩǎ ŦƻǳǊ-stage process model of learning (CTAT):  

¶ Concepts (trainees establish the ideas ς Evidence-informed Policing) 

¶ Techniques (trainees identify techniques to use the new ideas ς the CRT) 

¶ Application (trainees apply the ideas through the use of the techniques in a simulated 

situation ς case study tasks) 

¶ Transfer (trainees reflect on how the ideas and techniques can be applied in their own 

workplace) 

²ƭƻŘƪƻǿǎƪƛΩǎ ƛƴǘŜƎǊŀǘŜŘ ƭŜǾŜƭǎ ƻŦ ŀŘǳƭǘ ƳƻǘƛǾŀǘƛƻƴ ŀǇǇǊƻŀŎƘ ǘƻ ŜƴƘŀƴŎƛƴƎ ŀŘǳƭǘ ƳƻǘƛǾŀǘƛƻƴ ǘo learn: 

¶ Establish inclusion (develop an atmosphere for learning ς trainees feel respected and 

connected, learning goals are communicated) 

¶ Developing attitude (of favourability to the learning ς trainees understand why the training is 

relevant to them) 

¶ Enhancing meaning (trainees make connections between previous and new knowledge, 

through problem solving ς case studies) 

¶ Engendering confidence (trainees experience authentic training activities ς as close to real life 

contexts as possible) 

 

                                                           
5 Kolb, D.A. (2014). Experiential learning: Experience as the source of learning and development. New Jersey: 
Pearson FT Press. 
6 Anderson, J.R. (1987). Skill acquisition: Compilation of weak-method problem situations. Psychological Review, 
94, 192. 
7 Wlodkowski, R.J. (2008). Enhancing Adult Motivation to Learn. A Comprehensive Guide for Teaching All Adults. 
San Francisco: Jossey Bass 
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Resources 

¶ What Works in Crime Reduction: Method Statement8  

¶ ά²Ŝ Ŏŀƴ ǊŜŀŘ ŀƴŘ ǿǊƛǘŜ ȅƻǳ ƪƴƻǿΗέ {ŜƭƭƛƴƎ ǘƘŜ ƛŘŜŀ ƻŦ ǊŜǎŜŀǊŎƘ9 

¶ Evidence-informed Policing: Training slides10  

¶ Evidence-informed Policing: The Design of a Pilot Training Programme11  

¶ Evidence-informed Policing: A Pilot Training Evaluation12  

Module duration 

It is advised that the training take place over a 2 day period. The trainer should decide the appropriate 

length to cover the learning outcomes associated with each session and should insert appropriate 

breaks into the schedule. 

Trainer to learner ratio 

It may be easier to have several trainers to assist the groups during case study tasks. It may be helpful 

from a credibility point of view to have both a police officer with EIP experience, as well as a 

research/academic expert in this area. 

Assessment 

At the point of writing, no trainee knowledge assessment materials have been developed, however it 

is recommended that potential assessment materials are considered. 

                                                           
8 Available at http://whatworks.college.police.uk/toolkit/Documents/CLEAN_method_statement_1115.pdf  
9 CƭŜƳƛƴƎΣ WΦΣ ϧ CȅŦŜΣ bΦ όнлмрύΦ  Ψ²Ŝ Ŏŀƴ ǊŜŀŘ ŀƴŘ ǿǊƛǘŜ ȅƻǳ ƪƴƻǿΗΩ {ŜƭƭƛƴƎ ǘƘŜ ƛŘŜŀ ƻŦ ǊŜǎŜŀǊŎƘΦ CƻŎǳǎ DǊƻǳǇǎ 
for the What Works Centre for Crime Reduction (WP 6/7) - Year 1 (2013) ς available from the College of Policing 
10 Should be provided in PowerPoint format alongside this Trainer Guide ς available from the College of Policing 
11 Fleming, J., Fyfe, N., & Wingrove, J. (2016). Evidence-informed Policing: The Design of a Pilot Training 
Programme - available from the College of Policing  
12 Fleming, J., Fyfe, N., & Wingrove, J. (2016). Evidence-informed Policing: A Pilot Training Evaluation - available 
from the College of Policing 

http://whatworks.college.police.uk/toolkit/Documents/CLEAN_method_statement_1115.pdf
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Part 3: Pre-course Preparation 

General 

- Joining instructions distributed to learners and discussed with their direct line manager 

- Pre-read (familiarity with the term EIP and its context within wider government strategy and 

the police professionalisation agenda)  

Facilities and Resources 

- Classroom with sufficient seating and computers (with consistent and assured internet 

access) for the learners and trainers 

- Computer, projector and screen 

- Flipcharts and/or dry wipe boards and pens 

- Training materials (reference guide, case study, case study task sheets) 
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Part 3: Programme schedule 

Sub-goal Session 
 

Content/subject 
 

Learning 
outcome  

Learning approach 
 

Why am I 
here and 
what will I 
have to do? 

Welcome Introduction to the day  Presentation/ whole 
group discussion 

  Health & Safety  Presentation 

  Introduction to the WWCCR 2.1 Presentation 

  Focus group findings  Presentation 

What is it 
and why do I 
care? 
Concepts13 

1. Evidence-
informed 
Policing 

Definition & literature 1.1, 1.2 Presentation 

  Examples 1.3 Presentation 

  Relation to other policing 
paradigms 

1.5 Presentation /group 
session 

  Value in the current climate 1.4 Presentation 

  Overcoming barriers 5.1, 5.2, 
5.3 

Question & Answer ς 
ask a few members 
of the audience for 
examples. 

What are the 
tools? 
Techniques 

2. EMMIE & 
the Crime 
Reduction 
Toolkit 

Introduce EMMIE and CRT 2.1 Presentation 

  Background: the difference 
between primary research 
and systematic research 

3.1, 3.2 Presentation 
/Question & Answer, 
ask a few members 
of the audience their 
understanding.  

  EMMIE: Development and 
components 

2.2, 2.3 Presentation 
/Question and 
Answer: (which parts 
does your role 
emphasise?) 

  Scoring using EMMIE 3.3 Presentation 

  The Crime Reduction Toolkit 4.1, 4.2 Demonstration 

When do I 
use the 
tools? 
Application 

оΦ Ψ¢ILbY 
9aaL9Ω 

Knowing what works, for 
whom, in what 
circumstances, how, and for 
how much 

6.5, 6.6 Group 
session/discussion 

  Examples of when to THINK 
EMMIE 

6.1, 6.2, 
6.4, 6.3 
(order) 

Group 
session/discussion 

                                                           
13 !ƴŘŜǊǎƻƴΩǎ ŦƻǳǊ-stage process model of learning: Concepts, techniques, application, transfer (CTAT) ς relates 
to YƻƭōΩǎ ƭŜŀǊƴƛƴƎ ŎȅŎƭŜ, see page 6 of this document. 
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How do I use 
the tools? 
Application 

пΦ Ψ!tt[¸ 
9aaL9Ω 

Identify, access and interpret 
evidence 

4.1, 4.2, 
7.1 

Case 
study/simulation 

  Make judgements regarding 
which intervention is 
appropriate 

7.2 Case 
study/simulation in 
pairs 

  Assess how to implement the 
intervention 

7.3 Case 
study/simulation in 
groups of 4 

  Group presentations (your 
solutions) 

 Group session 

What do I do 
after I have 
used the 
tools? 
Application 

5. REVIEW 
9aaL9Ω 

What is a review? (evaluation 
principles/definition)  

 Presentation 

  Why review? (contribute to 
evidence base & 
organisational learning) 

8.1, 8.3 Presentation 
/Question & Answer 
ς ask for a couple of 
reasons why. 

  Commissioning quality 
research: Key principles 

9.1 Presentation 

  Applying EMMIE to review 
interventions (and review 
measures) 

8.2, 9.2 Presentation /group 
session 
Case study 
(continued in groups 
of 4) 

  Review help! (university, 
internal analysts, surgeries) 

9.3 Presentation 
/question & answer ς 
have you heard of 
any of these? 

What does 
this mean for 
my work? 
Transfer 

6. Take home 
messages 

Post-course questionnaire  Individual task & 
write on flipcharts  

  Application in individual roles 
and forces 

10.1, 10.2 Group discussion 
focussed on 
flipcharts  

What about 
when I am 
back at 
work? 
Transfer 

Workbook/H
and-out 
(exclusively) 

Further reading  Quick Reference 
Guide (off course) 
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Part 4: Course delivery 

Session 1: Welcome - ά²Ƙȅ ŀƳ L ƘŜǊŜ ŀƴŘ ǿƘŀǘ ǿƛƭƭ L ƘŀǾŜ ǘƻ ŘƻΚέ 

The purpose of this session is to introduce the trainees to the programme and provide a context for 

the programme content. 

¶ Introduction to the programme: 

o Set trainee expectations around the amount which will be covered during the day (we 

will be working hard!). Emphasise that if we appear to rush forwards during group 

discussion ς it is merely time-based. We have much respect and belief in their 

professional knowledge ς they will know more than we do! 

o Encourage an open, respectful environment, in which participants reflect, engage in 

dialogue and allow their own experience to provide meaning to how this may be 

useful to them professionally14.  

o Encourage the trainees to ask any questions at any time15 

o Explain that there is a learning goal16 for each session and that you will ask at the end 

of each session if they think they have gotten the answer, examples: 

Á CƻǊ ǘƘƛǎ ǎŜǎǎƛƻƴ ƛǘ ƛǎ ά²Ƙȅ ŀƳ L ƘŜǊŜ ŀƴŘ ǿƘŀǘ ǿƛƭƭ L ƘŀǾŜ ǘƻ ŘƻΚέ 

Á CƻǊ ǘƘŜ ƴŜȄǘ ǎŜǎǎƛƻƴ ƛǘ ƛǎ ά²Ƙŀǘ ƛǎ ƛǘ ŀƴŘ ǿƘȅ Řƻ L ŎŀǊŜΚέ 

 

¶ Health & Safety 

 

¶ Introduction to WWCCR 

This section will effectively provide a quick overview of the ΨŎƻƴǘŜȄǘΩ ǎŜŎǘƛƻƴ ƻŦ ǘƘŜ ΨtǊƻƎǊŀƳƳŜ 

hǳǘƭƛƴŜΩ. 

o Describe the WW network and explain its purpose (e.g. knowledge mobilisation ς 

Nutley et al, 2007). 

o Explain the background to the development of this course (e.g. Feming & Fyfe, 2015; 

Fleming, Fyfe & Wingrove, 2016a;2016b) 

 

 

 

Knowledge check: Ask learners whether they feel they understand the purpose and content of the 

training.  

                                                           
14 /ƻƭƭŀōƻǊŀǘƛƻƴ ŎƭƛƳŀǘŜΩ όƳǳǘǳŀƭ ǘǊǳǎǘΣ ǊŜǎǇŜŎǘΣ ŀƴŘ ƻǇŜƴ ŎƻƳƳǳƴƛŎŀǘƛƻƴǎύ ǇǊŜŘƛŎǘŜŘ ǇƻǎƛǘƛǾŜ ǇǊŀŎǘƛǘƛƻƴŜǊ 
perceptions of successful outcomes in police academic-practitioner collaborations. Steinheider, B., Wuestewald, 
T., Boyatzis  E., & Kroutter, P. (2012). In search of a methodology of collaboration: Understanding researcher-
practitioner philosophical differences in policing. Police Practice & Research, 13, 357-374. 
15 Wlodkowski, R.J. (2008). Enhancing Adult Motivation to Learn. A Comprehensive Guide for Teaching All 
Adults. San Francisco: Jossey Bass 
16 Anderson, J.R. (1987). Skill acquisition: Compilation of weak-method problem situations. Psychological Review, 

94, 192. 
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Session 2: Evidence-ƛƴŦƻǊƳŜŘ tƻƭƛŎƛƴƎΥ ά²Ƙŀǘ ƛǎ ƛǘ ŀƴŘ ǿƘȅ Řƻ L ŎŀǊŜΚέ 

It is hoped that this session will situate the relevance of the training to the learners, positively 

confront any current assumptions and beliefs which might feed negative learning attitudes and 

connect the training content to their existing knowledge17. 

¶ Definition: 

o AdŘǊŜǎǎ ǘƘŜ ǘŜǊƳ ΨŜǾƛŘŜƴŎŜΩΣ ƛǘǎ Ŏƻƴƴƻƴǘŀǘƛƻƴǎ ǿƛǘƘƛƴ ǇƻƭƛŎƛƴƎ ŀƴŘ Ƙƻǿ ƛǘ ƛǎ ǳǎŜŘ 

within the programme.  

o The basic definition we are working with is Ψ¦ǎƛƴƎ ǊŜǎŜŀǊŎƘ ŀƴŘ ǎŎƛŜƴǘƛŦƛŎ ǇǊƻŎŜǎǎŜǎ ǘƻ 

LbChwa ǇƻƭƛŎŜ ŘŜŎƛǎƛƻƴǎΩ18. There is a further reading list within the take home 

materials. 

 

¶ Examples19 of evidence-informed practice: 

o The trainer should bear in mind that police (more so than academic researchers) 

άŜǾŀƭǳŀǘŜ ǘƘŜ ǿƻǊǘƘƛƴŜǎǎ ƻŦ ŀƴ ŀŎǘƛǾƛǘȅ ōŀǎŜŘ ƻƴ ƛǘǎ ŜŦŦŜŎǘ ǳǇƻƴ ǇŜƻǇƭŜΣ ǊŜƭŀǘƛƻƴǎƘƛǇǎ 

ŀƴŘ ǘƘŜ ŎƻƳƳǳƴƛǘȅέ20 

o Provide the trainees with some real life examples of evidence-informed practice: 

Á For instance, Lum et al (2012) provide evidence that US police still hold 

traditional beliefs about random preventative patrolling versus hot spot 

policing, and rapid response. 

Á Ψ{ŎŀǊŜŘ {ǘǊŀƛƎƘǘΩ ǇǊƻƎǊŀƳƳŜǎΦ 

Á Procedural justice suggests that positive police interactions result in positive 

outcomes (even if the reason for the interaction was negative). 

Á Repeat victimisation. 

Á Police line-ups. 

Á Spatial profiling of missing persons (provides a real concrete example of 

where knowledge can help to target resources.  

 

¶ Relation to other policing paradigms: 

The aim here (based on the findings of Fleming & Fyfe, 2015) is to situate EIP within other 

policing paradigms which the audience may have heard of ς to assure them that EIP does not 

work against any of them, but instead they may be examples of EIP, or work alongside it. This 

will also hopefully assuage any concerns they have around this being another passing fad ςit 

incorporates and can work alongside many existing policies and practices.  

 

o Intelligence-led policing: Intelligence will nearly always identify the problems which 

police need to solve. These problems can then be addressed through EIP approaches.  

o National decision model: This remains a central to police decision making. In fact, 

questioning whether there is any research evidence is explicitly identified as an 

ƻǇǘƛƻƴ ŘǳǊƛƴƎ ǘƘŜ ΨŎƻƴǎƛŘŜǊƛƴƎ ǇƻǿŜǊǎ ŀƴŘ ǇƻƭƛŎȅΩ ǎǘŀƎŜΦ  

                                                           
17 Wlodkowski, R.J. (2008). Enhancing Adult Motivation to Learn. A Comprehensive Guide for Teaching All 
Adults. San Francisco: Jossey Bass 
18 Lum, C., Telep, C.W., Koper, C.S., & Grieco, J. (2012). Receptivity to research in policing. Justice Research and 
Policy, 14, 61-95.  
19 Examples may be found in POP, Cartwright & Hardie (2012), Tilley awards 
20 Steinheider, B., Wuestewald, T., Boyatzis  E., & Kroutter, P. (2012). In search of a methodology of 
collaboration: Understanding researcher-practitioner philosophical differences in policing. Police Practice & 
Research, 13, 357-374. 
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o The audience may have heard of Problem Oriented Policing (POP) and SARA ς these 

are examples of EIP rather than completely different approaches. 

 

¶ Value in the current climate: 

The aim here is to situate how an EIP approach is valuable in wider current environment.  

o Explain how EIP has been identified as an aim of each of the following (it is not a 

passing fad, it is inherent in all aspects of wider national service and policing 

specifically): 

Á College 5 year strategy 

Á Leadership Review  

Á Chief Constable of the new National Police Chiefs Council speech  

 

¶ Overcoming barriers: 

o What are some of the challenges the group can think of? 

o Explain some of the challenges identified in the literature21 , mapping them to some 

ƻŦ ǘƘŜ ƎǊƻǳǇΩǎ ǎǳƎƎŜǎǘƛƻƴǎΦ 

o How do the group think we can overcome some of these challenges? (Perhaps 

choose a specific example they provided and give them a time limit for a whole group 

discussion). 

o The next session introduces tools that aim to address some of these challenges. 

 

Knowledge check: Ask learners whether they feel they understand what Evidence-informed Policing is 

and why they might care? 

 

                                                           
21 E.g. Bullock, Erol & Tilley, 2006; Cherney & Head, 2011; Nutley & Homel, 2006;  Nutley, Davies & Walter, 
2002; Sharples, 2013; Fleming & Fyfe, 2015, Fleming, Fyfe & Wingrove, 2016a;2016b 
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Session 3 - 9aaL9 ϧ ǘƘŜ /ǊƛƳŜ wŜŘǳŎǘƛƻƴ ¢ƻƻƭƪƛǘ ά²Ƙŀǘ ŀǊŜ ǘƘŜ ǘƻƻƭǎΚέ 

Introduce the take-home materials at this point so that participants have access to instructions rather 

than feeling they have to write everything down.  

¶ Introduce EMMIE and CRT  

o EMMIE is an acronym, and is a scale/measure used to evaluate systematic reviews of 

ǊŜǎŜŀǊŎƘ ŜǾƛŘŜƴŎŜ όŘƻƴΩǘ ǿƻǊǊȅ ǘƻƻ ƳǳŎƘ ŀōƻǳǘ ǿƘŀǘ a systematic review is right 

now, we will go on to this) 

o The Crime Reduction Toolkit is an online tool which provides access to such reviews 

of the research in specific areas of crime prevention and intervention.  

o EMMIE can provide a more useful form of reviewing/assuring the quality of 

systematic research. Not all research is good and it is important to criticise and reflect 

on it. EMMIE provides a way of reviewing such research which accounts for aspects 

which are important to you as practitioners (e.g. by accounting for costs) 

o The CRT and the training programme can provide examples of tailoring forms of 

delivery and dissemination of research evidence to overcome challenges identified in 

the previous session.  

 

¶ Background: the difference between primary research and systematic research: 

o Provide a basic explanation of each to situate trainee knowledge for the session.  

o The College library hold workshops on scanning literature if trainees are interested in 

learning more about systematic reviews of research.  

 

¶ EMMIE: Development and components22: 

o The development of EMMIE as an evaluation scale  

o Components of EMMIE (run an intervention example through this content): 

Effects found; 
Mechanisms identified (how a measure works); 
Moderators identified (conditions needed to activate mechanisms); 
Implementation (what was found to be need to put the measure in place); 
Economics (costs/benefits of the measure). 

 

¶ Scoring using EMMIE: 

o Toolkit Method Statement23 

o Basic explanations  

 

¶ The Crime Reduction Toolkit: 

o Provide a demonstration of what The Crime Reduction Toolkit is and how to access 

and use it (run a problem example through this) 

 

Knowledge check: Ask learners whether they feel they understand what the tools are? 

                                                           
22 This content should be basic (not in-depth) and can be informed by 
http://whatworks.college.police.uk/toolkit/Documents/CLEAN_method_statement_1115.pdf  
 
23 Ibid 

http://whatworks.college.police.uk/toolkit/Documents/CLEAN_method_statement_1115.pdf
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Session 4 - ¢ILbY 9aaL9 ά²ƘŜƴ Řƻ L ǳǎŜ ǘƘŜ ǘƻƻƭǎΚέ 

 

¶ Knowing what works, for whom, in what circumstances, how, and for how much: 

o Talk through a simple example (from the toolkit) to explain why all of these aspects 

are important (e.g. CCTV, scared straight, increased patrols) 

 

¶ Describe some examples of when to THINK EMMIE: 

o Provide some examples, but trainees should apply their experience and 

understanding of their own role to identify when it is most useful to them.  

Á Using evidence from local crime analysis to identify a particular crime 

problem 

Á Making a business case within the organisation to tackle a crime problem 

Á Opportunity to bid for crime reduction funding from external bodies 

Á Approach from partner organisations to contribute to a local crime reduction 

initiative 

Á Can the group think of any more examples at this point?  

 

Knowledge check: Ask learners whether they feel they understand when they might use the tools? 
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Session 5: APPLY EMMIE24 άIƻǿ Řƻ L ǳǎŜ ǘƘŜ ǘƻƻƭǎΚέ 

 

At this point, introduce the trainees to the case study and worksheets.  After introducing the case 

study and the first task provide trainees adequate time to complete each task in groups (e.g. at least 

45 minutes per task).  They will prepare one of their chosen interventions for presentation to the rest 

of the group. 

¶ Identify, access and interpret evidence: 

o Using the CRT to approach a problem-based case exercise 

¶ Make judgements regarding which intervention is appropriate: 

o Using the CRT to suggest a solution to a problem-based case exercise 

¶ Assess how to implement the intervention: 

o Using the CRT to explain and describe what will need to be considered when 

implementing their solution to a problem-based case exercise 

¶ Group presentations 

 

 

Knowledge check: Ask learners whether they feel they understand how to use the tools? 

                                                           
24 Concrete experience/active experimentation (Kolb) 
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{Ŝǎǎƛƻƴ сΥ w9±L9² 9aaL9 ά²Ƙŀǘ Řƻ L Řƻ ŀŦǘŜǊ L ƘŀǾŜ ǳǎŜŘ ǘƘŜ ǘƻƻƭǎΚέ 

 

¶ What is a review?  

o Provide a definition of review/ evaluation and the principles 

¶ Why review?  

o E.g. 

Á contribute to evidence base 

Á organisational learning 

Á National decision model 

 

¶ Commissioning quality research: Key principles 

o ΨIƻǿ ǎǘǊƻƴƎ ƛǎ ǘƘŜ ŜǾƛŘŜƴŎŜΩ ǎŜŎǘƛƻƴ ƻŦ ǘƘŜ /w¢ - trainees may have noticed some 

reoccurring indicators of good or bad research whilst reading through these? 

 

¶ Applying EMMIE to review interventions: 

o Evaluating with consideration for effect, mechanism, moderators, implementation 

and economic impact (how does the group think they might consider or measure 

these?) 

o Evaluation measures - measures of success (e.g. monitoring internal data, getting 

officers to record their activity) and influencing factors (e.g. weather, events) 

 

¶ Review help! 

o E.g. 

Á universities,  

Á internal analysts  

Á surgeries 

 

 

Knowledge check: Ask learners whether they feel they understand what to do, after they have used the 

tools, to review an intervention? 
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{Ŝǎǎƛƻƴ сΥ ¢ŀƪŜ IƻƳŜ aŜǎǎŀƎŜǎ ά²Ƙŀǘ ŘƻŜǎ ǘƘƛǎ ƳŜŀƴ ŦƻǊ Ƴȅ ǿƻǊƪΚέ 

 

¶ Application in individual roles and forces25: 

o The application of evidence-informed policing in individual roles (group discussion, 

how would you apply it in your role) 

o The application of evidence-informed policing within the wider police force (group 

discussion, how do you think your force could use it) 

 

Knowledge check: Ask learners whether they feel they have some understanding of what this all means 

for their job? 

Session 7: Assessment 

At the point of writing, no trainee knowledge assessment materials have been developed, however it 

is recommended that potential assessment materials are considered.  

Session 8: Course closure 

To gain feedback from learners on the course, trainees should complete a feedback questionnaire. An 

example is provided in Part 5.

                                                           
25 Reflective observation/concrete experience (Kolb) 
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Part 5: The Training Materials: 

Training slides 
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